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I.  Why Differentiation?  


A.  Intelligence is variable.

B.  The brain hungers for meaning.


C.  Humans learn best with moderate challenge.


D.  A different kind of student.


E.  The struggle for equity and excellence.

II. Model for Differentiation  (handout)
A. Teacher’s response to learner’s needs

B. Respectful tasks, flexible grouping, ongoing assessment/adjustment

C. Content, Process, Product

D. Student readiness, interests, learning profile

III. Traditional Classrooms vs. Differentiated Classrooms (highlights from handout) 

IV. What Does a Differentiated Classroom Look Like? 

* Students and teachers continually work to accept and appreciate one another's similarities and differences--to be respectful of one another. 

* Teachers are hunters and gatherers who energetically continue to find out all they can about students' current readiness, interests, and learning profiles. 

* Teachers use what they learn about students to provide varied learning options and build learning experiences around the important concepts of the content. 

* All students take part in respectful learning experiences that are equally interesting, equally important, and equally powerful. 

* Students use essential skills to address open-ended problems designed to help them make sense of key concepts and principles. 

* Teachers often present several learning options at different degrees of difficulty to ensure appropriate challenge for students at varied readiness levels. 

* Teachers often give students choices about topics of study, ways of learning, modes of expression, and working conditions. 

* Teachers present information in varied ways, for example, orally, visually, through demonstration, part to whole, and whole to part. Instructional approaches invite attention to individual needs, for example, learning contracts, graduated rubrics, complex instruction, entry points, and problem-based learning. 

* Students work as collaborators with classmates and teacher--to make sure everyone grows. 

* Teachers serve as coaches who attend to individuals as well as to the whole class. The goals of teachers are to meet all students at their starting points and to move each one along a continuum of growth as far and as quickly as possible. Learning has no ceiling. 

* Teachers may assign students to groups on a random basis or on the basis of similar readiness, mixed readiness, similar interests, mixed interests, similar learning profile, or mixed learning profile. Sometimes teachers constitute the groups on the basis of an assessed perception of need; sometimes students themselves select the groups. 

* Teachers design homework to extend the individual's understanding and skill level. 

* Varied assessment options are common, for example, portfolios, authentic problems to solve, oral presentations, and tests. 
* Grades--or reports to parents, whatever form they take--are based, at least in large measure, on individual growth. 

V.  Strategies to Differentiate in Your Classroom   


A.  Stations
· Different spots in the classroom where students work on various tasks simultaneously.  Great for flexible grouping.


B.  Agendas

· Personalized list of tasks that must be completed by a particular student in a specified time (usually up to 2-3 wks); the students get to determine the order for completing their agendas, while the teacher has freedom to coach/monitor progress as individuals or small groups.


C.  Orbital studies

· Independent investigations lasting from 3-6 weeks that orbit/revolve around some facet of the curriculum. Students select their own topic to orbit and work with guidance from the teacher to develop more expertise on the topic (and becoming an independent investigator).

D.  Centers

· Different from stations that work in concert with one another, centers are distinct and are either learning or interest in nature.  Learning centers are classroom areas that contain a collection of activities or materials designed to teach/reinforce/extend a particular skill or concept.  Interest centers are designed to motivate a student’s exploration of topics in which they have a particular interest.


E.  Entry points

· Addresses multiple intelligence profiles of students by allowing them to explore a topic 1 of 5 ways: narrational, logical-quantitative, foundational, aesthetic, or experiential.


F.  Tiered activities

· All students focus on essential understandings/skills but at different levels of complexity, abstractness, and open-endedness so that each student comes away with pivotal skills and is appropriately challenged.


G.  Learning contracts

· A negotiated agreement between teacher and student that gives students some freedom in acquiring the skills/understandings that the teacher deems important.  Student choice occurs with what is to be learned, working conditions, or how information will be applied/expressed.


H. Compacting

· Assess students before beginning a unit; those scoring high on the preassessment do not have to continue working on what they already know, but instead a plan is made for work only on the areas not known.


I.  Group investigation

· Guides students through investigation of a topic related to something else being studied in class, by breaking the class into groups by learner interest.  Assistance is given for planning the investigation, carrying it out, presenting findings, and evaluating outcomes individually and as a group.


J.  Literature circles
· Assigning every student a role in a small group, and rotating the roles as the group reads through a selection.


K.  Choice boards

· Changing assignments are placed in permanent pockets, and students can choose from given, approved options.  Detailed instructions are given in the area of the room where the choices are played out.  The board only directs traffic to learning centers.


L.  Jigsaws
· Assigning small groups or individuals pieces of a book or project to read/report or accomplish/present so that all students get the benefit of learning from each other.


M.  Portfolios

· Collections of student work

· Helps students set appropriate learning goals/evaluate growth

· Heavy emphasis on student choice/ongoing assessment

VI. Making Differentiation Work for You   
A. Examine your philosophy about individual needs.
B. Start small (anchor activity, then breaking some off onto a different task, then for a small block of time, have 2 options to differentiate).

C. Grow slowly, but grow.  (do a few things well; set reasonable goals)

D. Envision how an activity will look. (how you want it to begin/progress/end)

E. Step back and reflect before your next step; make notes for next time.

F. For the long haul:

1. Talk with students early and often about differentiation.
2. Continue to empower students.

3. Continue to be analytical: reflect!

4. Give thoughtful directions.

5. Establish routines for getting help.

6. Stay aware; stay organized.

7. Establish start-up and wrap-up procedures.

8. Teach students to work for quality.

9. Bring parents aboard.
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Step 1- Know Your Students
Determine the ability level of your students. 

This can be done by surveying past records of student performance to determine capabilities, prior learning, past experiences with learning, etc. 

Survey student interests. 
It is also important to get to know your students informally. This can be done by an interest inventory, an interview/conference, or asking students to respond to an open-ended questionnaire with key questions about their learning preferences (depending on the age group). 

Is behavior management a problem? 

This is key when planning for activities that require less structure. However, it is still important to determine learning styles and preferences for students who may have a hard time controlling their behaviors. Sometimes knowing preferences can help to motivate students to attend to any tasks that are presented.

Step 2- Have a Repertoire of Teaching Strategies
Because "one size does not fit all," it is imperative that a variety of teaching strategies be used in a differentiated classroom. Among many teaching strategies that can be considered, there are four worth mentioning: direct instruction, inquiry-based learning, cooperative learning, and information processing models. 

Direct Instruction 

This is the most widely used and most traditional teaching strategy. It is teacher centered and can be used to cover a great amount of material in the amount of time teachers have to cover what students need to learn. It is structured and is based on mastery learning. 

Inquiry-based Learning 
Inquiry-based learning has become very popular in teaching today. It is based on the scientific method and works very well in developing critical thinking and problem solving skills. It is student centered and requires students to conduct investigations independent of the teacher, unless otherwise directed or guided through the process of discovery. 

Cooperative Learning 
Probably one of the most misunderstood strategies for teaching is "cooperative learning." Yet, if employed properly, cooperative learning can produce extraordinary results in learning outcomes. It is based on grouping small teams of students heterogeneously according to ability, interest, background, etc. However, one of the most important features of cooperative learning is to pick the best strategy that will be used to assign the task for students to accomplish. The more popular strategies include JigsawII, STAD-Student Teams, or Group Investigation

Information Processing Strategies 

Teaching students "how to" process information is a key factor in teaching students how to strategically organize, store, retrieve, and apply information presented. Such strategies include, but are not limited to, memorization, KWL, reciprocal teaching, graphic organizing, scaffolding, or webbing. 

 Step 3- Identify a Variety of Instructional Activities
Engaging students in the learning process using activities that motivate and challenge students to remain on task is probably one of the most frustrating events in the teaching learning process. But if you know your students' profiles, you have a better chance at keeping them on task to completion of any given assignment or activity. In a differentiated classroom, activities are suited to the needs of students according to the mixed ability levels, interests, backgrounds, etc. For example, if you have English language learners in your class, you need to provide activities that are bilingual in nature or that provide the necessary resources for students to complete the activity with success. Good activities require students to develop and apply knowledge in ways that make sense to them and that they find meaningful and relevant. 

 Step 4- Identify Ways to Assess or Evaluate Student Progress
Once again, we cannot assume that "one size fits all." As a result, varying means of student assessment is necessary if students are to be given every opportunity to demonstrate authentic learning. Authentic assessment has been around for a long time and is now taking the limelight as we attempt to measure students' progress in a fair and equitable way. A variety of assessment techniques can include portfolios, rubrics, performance-based assessment, and knowledge mapping. For more information on this topic go to: 

http://www.teach-nology.com/currenttrends/alternative_assessment/
