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stereotypical, but there is quite the range and some “bridge brained” kids

I.  Girls:

A. Are:
1. Separating themselves into their own sex groups because girls and boys play differently.

2. Speak in sentences earlier 

3. Improved verbal communication skills: listening, all language-based learning

4. Superior fine-motor skills

5. More intuitive

6. More left-brain dominant, but use both sides to solve problems
7. Greater capacity to multi-task; response is more complex
8. Better coordinates both sides of brain

9. Have increased memory storage; good at storing a greater quantity of seemingly random information for short periods
10. More sensitive to bright light

11. More tactile (through fingertips/skin) sensitivity

12. Takes in/processes data faster; brain is never at rest, a true learning advantage
13. Better at controlling impulsive behavior—self-monitoring high-risk and immoral conduct better

14. Quick/immediate empathic responses to others’ pain/needs

15. Bond first/ask questions later: manages social bonds in a group situation through egalitarian alliances
16. Can sing in tune more often

17. React acutely and quickly to pain, though overall resistance to long-term discomfort is stronger

18. Take things more personally, become more emotionally overwhelmed

*In preschool--transparency


B. Need:
1. Validated emotions, but teach how not to be controlled by them

2. Praise for their gifts and talents. It’s OK to comment on her appearance, but focus most of your attention on who she is rather than how she looks. I Peter 3:3-4 Your beauty should be that of your inner self

3. Listening; get them talking about what they think, believe, feel, dream, and do

4. Encouragement for their strength and helping them learn to overcome barriers.

5. Encouragement toward physical activity—less likely to get pregnant, drop out, or put up with an abusive partner

6. Encouragement toward furthering the dad/daughter connection—have an event at school (pumpkin carving/root beer floats)

(ParentLife Oct 2002)
7. Love and support

8. A strong spiritual foundation

9. Respect

10. Challenges  

11. Protection

12. Structure

13. Firm guidelines

14. Good habits for dealing with stress

15. A sense of purpose and perspective

16. The feeling they are a part of something larger than their own lives

II. Boys

A. Are:
1. More aggressive

2. Quicker to respond to attention demands in the physical environment

3. More right-brained dominant, especially to solve problems
4. More likely to have brain disorders

5. More competition, self-assertion, self-reliance; be aggressive first/ask questions later; striving for dominance/pecking order
6. See better in bright light

7. Fight or flight more rapidly engaged

8. More superior in spatial relationships

9. More prone to zoning-out

10. More likely to take risks

11. Rely more on non-verbal communication (hard to verbalize feelings/responses)

12. More fidgety

13. Task-focused, easily overwhelmed by stimulation; so quick, direct route to a goal; hard to re-direct from the plan

14. Likes salty, less sweet to the taste

15. Can store quantity of information if organized into some coherent form, or if it has specific importance to them; trivia too

16. More emotionally fragile

*In preschool, transparency

B. Need:

1. Training on how to respect girls

2. Toys: puzzles, games, blocks and trains—not violent toys

3. To be taught to talk it out: help them put feelings into words, not solve conflicts with fists   Give time to cool down.
4. Respect/love without smothering/overprotecting

How to Raise Healthy Boys in Our Shockwave Culture (Dobson)

5. Reduced exposure to violence

6. Allowance to cry if need be

7. Help to see options

8. Praise/rewards for good behavior

9. Meaningful consequences for unacceptable behavior

10. Hugs every chance you get

The Marlers:

11. A spiritual foundation—share your faith with Him, pray with him

12. Social instruction—how to interact positively with others—teach good manners—assign responsibilities according to age/abilities—expect politeness—model gentleness/forgiveness—do not tolerate name-calling
13. Quests, competitions, tribal brotherhoods, self-discovery

14. Mentors and structure—but some freedom to experiment

15. A group to belong to and an opponent to confront   “they must compete and perform well to feel worthy” –Gurian

16. Visual learning--incorporate pictures, role-playing and concrete examples into lessons to help them to learn more easily. When disciplining boys, a visual form of punishment, like taking away privileges or toys, is often effective.
17.  A deep, stern voice; near the front of the classroom
18. Unconditional love and acceptance

III. More Gender Comparisons
(*What are the implications of each of these?)
Boys




Girls

Linear thinking (one thing/time)
Multi-tasking thinking (enjoying the process)

Competition



Cooperation

Action-oriented (shows hostility physically)  Verbal (shows hostility verbally)

Primary need: respect


Primary need: cherishing

Deductive thinking


Inductive thinking
Abstract reasoning


Concrete reasoning

Work silently
 (coded language)
Use everyday words as they learn

Hear less; need evidence

Better listen; hear more detail

Bored more easily


Self-manages boredom

Uses more space in learning

Gets space invaded

Moves/fidgets to stimulate

Don’t need to move around as much
Just perform task well


Code of social interaction

Like symbols/diagrams/pix

Like written texts

Create structured work groups
Form looser organizations, but time on team

IV. The Ultimate Preschool for Boys and for Girls (transparency)
V. Overall Tips for Both Genders—with some specifics thrown in


A. Attachment  (“The brain needs bonding and attachment to fully grow and learn.”)
1. Lots of attachment stress in families today. 

a. Boys deal with it with more tears, but begin saying “I’m fine.” Teachers see physical aggression and greater language delay.

b. Girls mask their pain by increasing responsibility behavior. Teachers see quick-to-anger and quick-to-withdraw responses from both genders.

2. Preschool teachers often take on the role of second mother to help increase bonding/attachment needs. In order to do so,




a. Class size/ratios should be 8-10 if single teacher; 15-20 with 2 teachers. (and if a serious behavioral problem is present, a third trained teacher is needed)  Allows for more activity, more choice, and less wait time for all students—and makes the boys especially more successful. (The learning environment generally favors the female brain, giving girls the advantage. Also, the female brain, especially during the young years, tends to adapt more quickly after emotional stress—so a 2nd teacher can help the boys better adapt to emotional stress.)




b. Have bonding rituals. Physical connection of high-fives (“too slow”), and songs that play with their names or have affection built into them.




c. Include ordered routines and schedules. For example, taking off outdoor shoes and putting on indoor shoes.



d. Be genuine with children.




e. Call each child by name--regularly.




f. Learn about the child’s world, personal life, and personal interests.




g. Use “I noticed…” statements.




h. Smile, touch (when appropriate), and make eye contact.




i. Attend events in the child’s life whenever possible.




j. Respect the child and the child’s opinions.




k. Personally disclose your life as appropriate. Tell your own story.




l. Be nonjudgmental. Avoid “should” statements.



m. Listen, and then listen some more.  Budget the time.




n. Give the child choices and options that compel healthy decision-making.




o. Admit mistakes you have made.  (LEAD)
B. Have a Parent Education Coordinator on staff


1. Disseminate educational materials.



2. Teach parents (newsletter/workshops) how to provide good discipline to kids



3. Answer any/all parent questions.



4. Offer books/materials that chart normal child growth.



5. Teach parents what boys’/girls’ specific gender needs may be.  (*How could your preschool do a better job in parent education?)
C. Nutrition/learning (“What children eat profoundly affects their ability to learn/behave”)



1. Premise: Eat the right foods at the right time.



2. Parents educated about these foods and appropriate nutrition




a. Carbs (like toast/bowl of cereal) only good if high-activity starts the day. Refined sugar carbs (bagels/rolls/donuts) lead to crashes: boys get the jitters; girls feel depression. Boys become impulsive; girls become withdrawn/distracted.  Not even good for lunches.



b. High-fibers (proteins/yogurt/soy milk) are better for morning by building learning ability/helping brain cell growth. Helps them stay awake, too.




c. Need more fatty acids/omega-3’s to reduce depression (more in girls) and ADHD (more in boys). Without putting these in our diet, we set boys up for impulsive/aggressive behaviors and girls up for overt depression/eating disorders.  (*How do you educate your parents regarding proper nutrition for students?)
D. Aggressive Behavior
1. Boys typically more physically aggressive; girls more socially manipulative. Teachers have witnessed many boys’ aggressive behaviors following a girl’s (or another boy’s) verbally aggressive act.
Many boys are far more emotionally fragile than we realize.
2. Aggression nurturance (physical touch and talk/competition/gesturing—more in boys) vs. Empathic nurturance (more in girls)



3. Boys = less eye-to-eye contact/more shoulder-to-shoulder; less “are you Ok?”/more “you’re OK; now get up.”  They build strength, focus, attentiveness, and hierarchy through these actions.    Need to be helped toward empathy with “use your words” mentoring (observation, then conversation, then one-on-one empathic assistance for redirecting misbehavior)—especially words that explain feelings.
 Boys are up to a year behind girls in verbal skills at this age; getting them to verbalize increases neural connections in their brains.  Help them learn life lessons through their aggression tendencies: what aggression is, where it comes from, how to turn it into mission/service to others, and personal meaning.
E. Discipline techniques (80-90% spent in disciplining boys)

“Doing the right thing and training students in handling their own aggression is very much the goal of a classroom discipline system.”

1. The presence of older people improves discipline (senior citizens, parent volunteers, teens)  (*How do you utilize others in the classroom?)


2. Show the child, in the immediate world, the effect of an inappropriate action (direct his eyes to the bruise his hit causes).



3. When asking for an action to desist, the teacher says Please once/twice, but then becomes stern.



4. Give the child a time-out as necessary.



5. Ignore a child’s refusal; don’t engage in a power struggle. Give 60 seconds then move to the next stage.


6. Negotiate as much as is appropriate and offer 2 choices that you can live with.



7. Rely as much as possible on diverting or distracting rather than punishing.



8. Take away privileges/toys as punishment.



9. Present expectations in positive language.  (*What are your class rules?)


10. Make things into games whenever possible.



11. Identify the specific challenge of a task/expectation; don’t be vague



12. Allow mistakes and failures, and use them as teaching tools.

13. Examine your classroom to see if it’s creating a crisis of understimulation. Bored boys turn boredom into impulsivity/acting out.

14. Bossiness is actually a sign of health and just needs to be guided.

F. Outdoor classroom (grounds, garden, play area, nature areas)
1. Consider fountains/waterfalls

2. Especially boys need time spent outdoors giving them greater space to discover/navigate comfortably.  (*What do you do outdoors?)
G. Directing Toward Academic Excellence
1. One-to-one lessons between teachers/students

2. Strong use of group work among students, especially the self-motivated

3. Use of manipulatives/interaction with the physical environment for nearly every lesson. Use all the senses—especially to rope in the boys, and pair language activities with movement/manipulatives for the boys’ benefit as well (songs/fingerplays/whole body movements/holding props). Use what they naturally are drawn to play with into learning opportunities (girls: hospital; boys: cars/ramps) (*What do the girls/boys tend to play with in your classroom, and how can you make that plaything into a learning experience?)
4. A delicate balance between teacher interpretation of lessons for the student and student free play (uninterpreted).  Girls benefit more from the verbal instruction; boys more from charts/manipulatives.  (*What charts do you use in class?)
5. Teaching math/spatials: girls got more involved with blocks when people were added to the block area. Problem-solving: boys work on negotiation skills when they are invested in the problem. Give choices that easily create conflicts to keep the task interesting.

6. A third of the day on exploratory, self-directed activities.  In a supportive, well-led environment, the mind gravitates toward learning what it needs in order to grow.  Language, intellectual challenge, and social/moral development of all children in early childhood flourish in an environment of choice, movement, and activity. (Girls still maximize their potential in a more sedentary, language-oriented environment, and boys grow best when active and setting up their own challenges.) (*What percentage of your day is self-directed? Give some examples of activities.)
7. Use games for math (sorting, counting, comparing)—encourages the male spatial brain, while allowing the girls to use the forum of social language to communicate mathematical understanding  (* What math games do you play?)

My 3 Top Takeaways from this Seminar:

1.

2.

3.
Gurian, Michael. Boys and Girls Learn Differently. Jossey-Bass, 2001.
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